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PREFACE

The Center for Applied Linguistics, a non-profit Ford Foundation-
supported national center for the application of linguistic
research, has responded to the urgent need created by the immigra-
tion of thousands of Vietnamese to this country by developing the
present material for use by the refugees and others working with
them. It 1s our hope that this material will contribute to
bridging the language and cultura: barrier, and help the refugees
to take their place as new members of American society.

Ruaoulpy . Troose As Hoond Pobe rte
Qrrec tor Deputy Dorector

Vietramese Clearinghouse Project Staff

Kenton Sutherland, Coordinator
Duong Thanh Binh

Trang Kim Oung

C. Dale Lyons

Nguyen Hy Quang
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THTRODUCTION

One or wore Vietnamese students who speak Iittle ur no tnglish

will be entering Ameritcan (lassrooms now or 1n the near future.

As teachers, 1t will be your responsibiiity to help these students
make the cultural and academic transition as easily as possible.
This handbook 15 1ntended to provide the kinds of information

which will be*ter help accomplish that task. It 1s intended to
promote an awareness of dand ewphathy atth Vietnamese cultural

values -0 that ds these students enter the educational system,

you wiil be able to facilitate their cognitive and affective growth.

The first part of the nandbook suygests approaches to
specttic problens, dealing mainly with the relationship between
teacher and student, and with Vietnamese study habits.

The second part provides more yeneral information about
Vietnamese culture, 1ts values and concepts, and “he attitudes of
the Vietnamese toward education and school. It will help you to
understand something ot the students® background and how the
Vietnamese vaiue system compdares and contrasts with the American.

The third part provides a selective biblvography of materials
related to Vietnamese culture and language. These materials
were chosen tor their appropriateness, and their general
avatlabiiity.

Tris handbuok dues not treat the lorguage problem, but
other matertal, avatlable from the Center tor Applied
Linguistics do. Most of the Vietnamese refugee children who have
arrived in the U.S, have, 1f anything, only a very rudimentary
knowledge of English, espectally in the age group seven through
fourteen, Ouring the first months of school they will often feel
helpless 1n tryiny to communicate. However, children are
Tinguistically flexible and tend to pick up a new language fairly
eastly when they are permanently in contact with a new Tinguistic
environment. The best way for you to accelerate this process will
be to yive them a little more attention than normal by providing
the opportunity for individualized practice on key terms and
expressions which are wmportant to understanding lesson content,
Here are some suggestions which may help.

First, sou will be dealing mainly with Lnrek\iategorles of
students: .

Category A:  studentsy who can Speak and understand some oral
English and who reid with some decurdCy. Such students’ knowledge
ot written Lnglish, 1n other words, will normally be better than
therr ability to speak and understand,

Lategory B:  «tudents who speak haltingl, and understand a
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Timited number of utterances in Eng]lsﬁ. They way read stightly
better than their speech would indicate.

Category C: <tludenty who do not speak, understand, read, or
write any English, .

There are at ledast uix bas)C means for communicating with
these students.

1. Non-verbal communication, such as festures and body
languaye, pointing out objects, wimicry, use of pictures and
realia. This type of comumication wiil be most usetul for stu-
dents in Catege=y C, espectally at the primary <chool level, but
shoulu not be discounted for the other categories of students,

2. Verbdl communication will clearly Le used tor all cate-
gortes of students, but 1ts deyree of suphistication will depend
mainly on the students' previous knowledyge of English, Slower
speech, careful articulation, use of basic vocabulary and of
swiple, short grammatical structures, repetition, rephrasing,
and avordance of colloguial expressions or Llang terms will ne
required tor Categories L uand b Category A students will have
to be taught the meaning v, tany Vilora!1c eapressions and collo-~
quialisms=~do not avsume that even warejory A students wiil under-
stand everylthing yuu sdy even though they say they do. Do not
exptut students {and this 1s valid also for students in (ateyery
A, at least at the veginning) to understand comriax Lentences with
more than two clduses, wucn as:  “Tne assignwent you'll have to
work on today will count as part - f the contract which 1s due on
brigay." Divide that type of sentence 1nto three or four short
sentences, tach witn d :ubjyct and a predicate, e.4.: "Now you
need *0 work on your () usSigynment. This 1s part of the dassign-
ment for Friday. Jurn today's work in on Friday.”

Note: Turn in 15 an 1diomatic expresu.ion, known as 4 "two=word
verb.” There are hundreds of the<e 1dions 1n tnglish.  You must
teaLh them to your Yietnamese students, since the sum of tne two
parts Tiay not register, even thouyh the basic verb (turn, for
example) 1s recognized,

3, Written Englisn: Gecause of the foreign language teach-
1ng metnods which were generally used in Vietnamese schools, most
Vietnamese students whe already have some knewledge of English

will understand written English much better than spoken English.

It 1s therefore sujgested that the teacher make extensive use of
writing, especially when giving instructions concerning specific
tasks to be carried out by the student. In other words, Vietnamese
students are going to rely heavily on written material, books,*
pictures, notes, diagraws and blackboard explanations. :

4. Use of another language. In some tnstances the ocedsio-
nal use of dnother foreign language such as French can be helpful,
In Vietnan, students study a foroign language from what corre-
spunds L0 grade & 1n the American system through grade 12, The
only two languages whicn can be selected are French or English,

2
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If a wtudent m the aqge group of 12 and 15 _has not taken English
13 a4 forergn language, he nust have taken French,

So 0 Use of the buddy Sy.tem: Fur students trying to cope
nat only with o different linguistic medium for learning, but also
with 3 toralle new ulture and a new soctal enviroment, having a

Fraep g he o che can turn tu for gutdance and emotional support

day we Tre w03 bopurtant thing o the world.  Pair your Vietnamese
Sudent with dnother Student who 15 interested and willing to be
belptuls  tind wut an the first week of school what the language

s1tuation 15 with both your Vietnamese and ycur American students
and try to pair French speakess up, even 1f the Americants French
15 rudwrentary.  The latter might receive extra credit in french
for helping the Vietnamese student with his or her class-Work and
could be of 1nvaluable nelp an breaking down the language and
cultural barrier,

6. The Vietnamesc ldanguagje: Above all, recognize that the
Vietnamese student 15 one who has been a tully functioning indivi-
dual 11 his or her own school and soliety, and who 1s not 1n any
sense intellectually or emotionally handicapped. Although learn-
ing tnglish must be a first priortty, in many cases i1t may be
possible o hire Vietnamese-speaking teachers and/or tutors to
keep students up n the content subjects. In any case, fully
developed Vietnamese-English bilingual-bicultural programs will
undoubtedly flourish 1n school districts with large concentrations
of Vietnaliese Students., The Lenter for Applied Lingquistics ts
currently 1dentifying natertals 1n Vietnamese suitable for bi-
Tingual=bicultural nstraction, 1n addition to the materials
rdentitied for teathing knglish as a second language to Vietnanmese.




PART 1: Brict Hints for Dealing with
Cultural Differences in
Classroom Situations: -

Suggcested Approaches for
Teachers

Since Vietnamese students are accustomed tc having their teachers
decide everythiny for them, including telling them what they
should do 1n class, they may naturally expect their American
teacners to do likewise, To be on one's own, to be allowed to
take certain initiative in one's studies, however exciting this
may be, may also be confusing and even threatening to someone who
has not been trained to enjoy such freedom., To assist the Vietnamese
students to make a smooth transition from their old school system
to a completely new one, 1t 1s advisable that their new teachers
nitially assume an authoritative role to quide the students and
to acquaint them with the new classroom procedures until they feel
more at home with their new environment. To be able to provide
such 'quidance successfully will require a great measure of pa-
tience with the refugee students, plus a knowledge of their back-
groupnd, an understanding and awareness of their emotional and
academic problems as well as a keen insight into, and gppreciation
of, their linguistic difficulties.

The following suggestions may assist the teacher in nelping
the new ummigrant adjust to the conditions of American society,
Clearly, suggestions should be considered only as basic, working
generalizations. Of equal importance may be the individdal stu-
dent's personality and the variances in his or her educational
background, age, maturity, soctal status, and family situation.
Stereotyping of the individual on the basis of group differences
should be carefully aveided; also to be avoided 1s the fallacy
that children from different cultures are basically alike.

The sensitive teacner will need to be aware not only of the
generalizations offered in this handbook but also of how each
student adjusts and adapts to the American culture and to the
American classroom. The teacher's goal 1s to insure that the
classtoom project of the moment ts meaningful and worthwhile to
every student. When Vietnamese students do not understand every-
thing that 1s taught or said in class, the teacher should not
assume that these experiences have been educationally meaningless
and therefore worthless, [Fach experience 1s a stepping-stone 1in
the learning process, and in the early stages steps must be small
and often repeated. First impressions are frequently the most
lasting, and the initial educational experiences refugee students
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encounter may be the most important in their new life here,
Symlarly, the teacher may find this to be one of the most valid,

worthwhile, and personally rewarding esperiences of his or her
professional career., The education of these students is a chal-
lenge to be faced with dedicatton and perseverance. The Center
for Applied Linguistics hopes that these suggestions will be of
value 1n helping these new Vietnamese Americans to become part of
our society and to make their own umique contribution to our
culturally pluralistic way of Iife.

The following are some problems you may encounter along with
suggested approaches for dealing with them.

1.1. Forms of Address: Ask the students to address the tedcher
either as Mr, Smitn, Mrs, Smith, or Miss Smith.

Call tre student by nis or her given name. Exampie: Nguyen
van Kien. Kien 1s the given name. Nguyen 1s the famly name.
Students will need to learn that the English way of writing names
1s the reverse of their own.

1.2. Courtesy to Teacher and to Students: Provide examples of
polite formulas used daily 1n a classroom situation, e.d. "Good
morning," "“Hello," "H1," "Thank you," "I'm sorry." You might ask
the students how to say scme of these polite terms in Vietnamese
and try tc remember a few of them to use with your Vietnzmese
students,

1.3. Shyness: Make the students feel at ease with a firm but
frienc * attitude.

Select one or two Classmates {of the same sex) to befriend a
student and to help hun or her adjust to the new school environ-
ment.

Encourage the students to express their tdeas 1nsclass, Ask
the students to contribute cross-cultural 1deas: how would some-
thing be done differently 1n Vietnam? How 1S something different
in Vietnam? How 1S 1t the same?

tncourage the students to ask questions without f-eling
dicrespectful to the teacher, or a nuisance to the ¢lass.

Do not press students to speak 1n pubitc untii they develop
mere self-confidence, especially in their use of English. Every
eftort should be made to avoid embarrassing them in public.

1.4. Co-education: Remember that the sexes are separated 1n
Asian society, and, at least 1n the first few weeks of school, do
not assign the Vietnamese team work with members of the opposite
S€Xa

1.5. Working Habits: Help the students acquire new working r.abits

by assisting them to:
a. Make good use of free class time., Again, the huddy

ERIC 15
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system can be useful here; the students will learn %o copy their
peer models,

b, Participate actively 1n class discussions and group
projects:~ Be sure to ehicit specific answers from Vietnamese
students who may-be too shy to volunteer--or who are unused to
volunteering--answers,

C. Prepare treir assignments in a form appropriate to dif-
ferent subjects, Written instructions as to requirements, format,
etc. will be invaluable to the Vietnamese student.

d. Get acquainted witn the ways Americans make use of the
signs and = mhols 1, arithmetic and in the numertical system,

Don't ¢ . 2 nnnetary systom, the cale dar, the measuring
system, .dules, etc.
e. - -~ 5Sources of information besides the textbooks used

tn class, 1.e. the schoel and local libraries, the newspaper and
other periodicals, businesses and industries, private and govern-
mental agencies.

f. Put to good use the preface, introduction, table of
contents, and indexes in a book to find relevant information,

Y. Get used to reading extensively as opposed to intensively.

h. Share the responsibilities in the maintenance of class
materials and equipment,

t. Realize that asking for assistance from a classmate
during class period 1s a fairly common practice, and that moving
around iin class, changing seats, talking to other classmates
uuring class period might be permssible in some situations,

1.6, Assignments: When giving an assignment, be very specific
about the time Timit, the length of the assignment, 1ts form, and
the reading materials used.

Make sure the student understands that he should hand in the
assignnient without being reminded,

1.7. Utilrzation of School Facilities: Provide guidance in
locating and making use of the school library, cafeteria, language
lab, playground, lockers, and so on. The buddy system will be
invaluable here,

1.8. Change of Classroom for Different Subjects: Make sure the
student gets to the proper classroom without getting loust in a
corridor, In Vietnam only the teachers move from class to class,
and students remain in the same classroom. Be sure that an Ameri-
can student 1s assigned to guide a Vietnamese student to the

next classroom for the first few days.

1.9. Instruction in Safety Measures: Make certain the student
understands signs and symbols for exit, fire, danger, no trespass-
ny, poison, and s0 on, used on the school premises.

Make sure that a buddy 15 asuigned during fire drills or
emergericy alert drills,

Q 6
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11U Counseling:

Academic:  taplain the elective and required subject system
1 the progra, uf studic,, amd the e tracurricular activities
oftered at the school,

Emot1onal:  ctneouraje the student tu .eek help frow the
counselur whenever ciotional problems arise.  Teachers should nut
hesitate to consult the school psychologint 1t there are sign, of
sertous psychulagical n.turbance,

1.11. urading System: txplawn how the grading system works for
different subjects, or for different types of assignments. bx-
plain the meaning and values of letter grayes, numerical grades,
extra credit, contracts, selt-gracing,

{.12. Physical Education: Draw the student's attention to the
fact that physi.al education 15 an wmportant part of education,
that many kinds of sport, are offered, and that participation 15
expec ted.

Do not be surprised 1f the Vietnamese student shows reluc-
tance in accepting some lockerrocn practices. Gently explain
that separated yroups of boys or girls wash together 1n conmon
shower faciiities, and their appearing naked 1n front of one
another dur 1nu showers 1s a completely acceptable pract-ze. It
may take some tine for the student to accept this practice, as 1t
15 shocking and unheard of 1n Vietnam, Vietnamese students who do
not wish tu shower 1n front of others <hould not be required to do
50.

1.13. Lontact with Parents: Do not wait for the parents of
students> to .ontact you 1f there are problems. On the contrary,
be prepared to take the initiative in calling them for assistance
and cooperation.

1,14, Language ut Instruction: Make sure to enunciate clearly
and Llowly 1n talking to the student as he or she 15 not accus-
tomed to the rapid ydiomatic flow of native speakers of English.
Try to avoild the use of .lang, difficult 1diomatic expressions,
and abstrdact vocabulary terms, Use swiple and short sentences 1n
talhing Lo the Vietnatiese <*udent, especially with the one who
St111 has ¢ poor knowledye of tnglish, Use comnen words of high
frequency, toq.  “Give ne oyour papers now.” 1nstead of “Deliver
your dssignments to my desk upon completion,”

O
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PART 2: Detailed Background
Information about the
Victnamese Educational
Svstem Including Cultural
Conflicts Relevant to the

School Environment
2.1. Forms of Address:

In the spirit of considering men and women 1iving 1n society as
members of a large family, the forms of address used in Vietnam
are n terms of relationship, rank, and age among the members of a
family--the so-called personal pronouns in Vietnamese.

The Vietnamese student's attitude toward teachers has always
been one of great respect, Traditionally, the teacher was con-
sidered as the spiritual father (both morally and academically)
who guided his student to the right path in 1ife, The terms
thay (father) and co (aunt, motrer), which are ysed by the viet-
namese students at all levels to address their teachers, have been
in use in Vietnam for many centuries. The common form of address
would be:

THUA THAY or THUA CO

Thua 15 a polite form used befure a personal oronoun when addres-
sing or talking to someone superior to oneselt in family/social
rank, Notice that no family nr given names a“c used.

The teacher, on the other hand, addresse< the student using
one of the following form-

- con (child) grade school

(younger sibiing)

anh (elder brother)

- cht (elder sister) nigh schooi/umversity

- given name with or without

anh/chi preceding 1t

5|

<%

A typical Vietnamnese name has from ¢ to 4 words/syllables,
For example:

} 2 3
Nguyen Van Kien
(family) (mddie) (grven)
In the above natural order, Nguyen, the family nawe, comes first,

ERIC 18
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Van, the middle name, comes second; and Kien, the given name,
comes last. Due to respect for the person addressed and for his
ancestors, the famly name (1) 15 not used. The name cormonly
used is the given name (3)--Kien in the above example--which is
equivalent to "Mr. Smith" when one addresses Mr, Frank Smith in
the Jnited States. A Vietnamese would be addressed as Mr. Kien.
In other words, the use of a family name in the U.S. 15 equivalent
to the use of a given name in Vietnam, However, 1n a conversation,
a Vietnamese rarely uses names to address a person, since this 1S
considered mmpolite in Vietnam. Use of actual names 1S permissi-
ble only if he 1s on intimate terms with the speaker or when he
wants to make sure that the person he addresses is Mr, Kijen and
not Mr. Canh.

The usual form of address in Vietnamese 1s the use of an
appropriate personal pronoun preceded by the polite form thua,
with no mention 2f family or given names. There 1s no similar
device in Englisn, unless perhaps English-speakers wish to say
something Tike “"honored sister” or "my distinguished teacher,"
The only possible everyday English comparison would be:

Dr.

Father

Sister

Reverend plus family name
Mr.

Mrs.

Miss

Ms.

Reriember, the Vietnamese do not use family c¢r given names in their
daily I1fe; they use a polite term plus a personal pronoun.

".2. Courtesy to Teachers, Classmates of Both Sexes

In elementary and secondary schools in Vietnam, students have
been taught to stand up when the teacher enters the class and sit
down when the teacher gives permission to do so orally or by a
wave of hande This courtesy is also observed when a guest visits
the class. At the umiversity, however, this practice is not
generally carried out.

Greeting: etween Vietnamese are usually a handshake hetween
two males, or a joining of the person's own hands and a slight
inclination of the head between two men, two women, or a man and a
woman. For the young vietnamese, a smile and a s<light inclination
of the head 1s enough.

On a nore formal level, the greeting formula would be as
follows:

ERIC g
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1 2 3
LAy personal pronoun A

Chap 15 a dgeneral greeting word used before a personal pronoun or
a title of tne person one addresses, A 1s a polite word at the
end of a sentence. -

Tne above formula can be used at the beginning or at the end
of a meeting. In yeneral, chao s deleted, and only (2) and (3)

are used. Su, a Student weuld ygreet his teacher as follcas:

"Thay a." OR "Co a."
{male teacher) (temale teacher)

The student never uses the teacher's name in Vietnam. There
are no ~quivalent polite formulas for "good morning," "good
afternoon,"” or "good bye" in Vietnamese¥ but the above formula 1s
comparable to the American forms of greeting,

Inside a Vietnamese classroom, the courtesy observed 1§
silence, to allow the teacher to speak without interruption and
classmates to study without interference, Polrte forms such as
"Thank you," "Sorry," "Excuse me," "I begy your pirdon,” and so on
are also used, .t with great care, for the user might be thought
nsincere 1f he used them in profusion.

2.3, qucathg_ “

Since the time V1q{num becare 1ndependent at the end of World War
Ll. vts educational system has undergone tremendous changes, [rom
being restricted %o the cducation of a few (less than 1. of the
population), 1t Lﬁue to 1nvolve almost the total population.
Cxpansion of school facilities and teacher training centers,
development of programs of studies to fit the needs of the coun-
try, translation of French and Lnglish textbooks into Vietnamese,
replacement of French by Vietnamese as the language of instruction
n classes at all levels, development of adult literacy programs,
and 0 on, took place, Despite all the dirticulties caused by the
Tony years of war, accomplishments 1n the field of education were
truly inpressive,

Owing to the deep 1nfluence of Chinese culture, Vietnam has
always reserved for educated ur “learned” people an hunored place
in society. Educetion has proved to be u yreat social leveling
force in Vietnam for many centuries. There never was a landed or
hereditary aristocracy in Vietnam, but there has always been an
aristocracy of learning where the poorest boy frot the most numble
family 1n a village could become a high offictal 1 the Imperiai
Lourt, Vigthamese parents have been known to spare no sacrifices
to give their childrer some kind of education or traiming,

Althougn there was no compulsory education in Vietndam as in
the United Stotes, the Ministry of fducation tried to give every
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I &




Vietnamese an opportunity to learn to read and write Vietnamese.
Il1iteracy, therefore, was kept at a minimum., The modern Vietna-
mese writing system uses a modified Roman alphabet and 1s phonetic
in nature. Public schools at the primary level were opened to
every child of schoolage. At the secondary school level, however,
an entrance examination limited the acceptances to those students
bright enough to pass the examination. Hence, there was a rapid
expansion of private schools for not all students could get into a
public high school. In the past few years, the same thing hap-
pened at the university levei, and many private universities
opened to meet the needs of the ever-growing university student
population,

Despite great achievements the educational system in Vietnam
was not perfect. Some of 1ts weaknesses were 1t: heavily academi-
cally-oriented program, its inflexible nature, and 1ts narrowness
tn terms of programs which did not take those individuals into
account who did not fit into the existing educational molds.

N

244. Curriculum

With the exception of the university, which was academically

c itonomous, primary and secondary education in Vietnam was directe
1y under the control of the Ministry of Education. The curricula
of grade schools and high schools, the subjects taught, their
contents, the required units for each subject, the textbocks

used, and teachiny strategies were all planned by the Ministry.

Up to the fourth year of high school, the programs of studies
were uniform throughout the country, except for the choice of
learning tnglish or French as the first foreign language. At the
sentor high school level, three majors in the following fields
were offered: Humanities; Mathematics; and Sciences. The tech-
nical high schools had a program of vocational training which was
slightly different from the above academic programs.

High school diplomas were granted by the Department of Secon~
dary tducation of the Ministry of Education after students had
successfully passed two national examinaticns: Baccalaureate Part
[ at the end of their junior year, and Baccalaureate Part II at
the end of their senior year. These examinations were given only
twice a year, at the beginning and end of each summer. Any Stu-
dent who failed had to repeat his class and take the examination
again and again until he passed, .

The Ministry of Education in Vietnam chose English and Frenc
as the two foreiyr languages to be taught, Upon entering high
sthool at the age of 11 or 12, the Vietnamese student had to
take erther fFrench or English as mis first foreign language. For
Instarce, 1t he selected Enylish as his first foreiygn language, he
would study English for seven years in high school. In his fifth
year of high school, he would then take French as his second
foreign languege to be studied the last three years 1in high school.
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Although the official syllabus published by the Ministry of
Education suggested that the Audio-Lingual Approach be used in
the teaching of foreiygn, languages, the actual teaching and learn-
1ny of these languages, and the lanquage tests given in tne nation-
al examinations were slanted toward the Grammar-Translation method
and reading comprehension rather than toward equal development of
the four language skills of listening, speaking, reading, and
writing, As a result, Vietnamese students learned to read and
write French and English better than they learned to speak and
understand either of these two languages.

In addition, the textbooks used 1n Vietnam to teach French
and English, at least in the case o English, did not teach the
students a functional, practical k*id of English; as a result,
Vietnamese students may know the r.les of English grammar, but
they will probably not know how to phrase simple but necessary
questions, or how to give appropriate responses.

2.5. Teachers

Most of the primary school teachers 1n Vietnamese public schools
were trained at Teachers Colleges run by the Ministry of Education.
Most of the teachers 1n public secondary schools received their
training from the Faculty of Pedagogy at one of the three national
universities 1n Saigon, Hue, or Can Tho. While in school, these
future teachers were g1ven scholarships by the government and upon
graduation, they were given assignments in various public schools
across the country. Taus, they automatically became civil ser=
vants who could be punished or fired by the Ministry of Education
for undesirable conduct. On the other hand, as civil servants,
they could never resign from their posts.

Other teachers worked jin the public schools on yearly contracts
with the Ministry of Education. They were hired to meet the acute
teacher shortage caused by the rapid increase in the student
population and after five years, they could apply to become regular
teachers 1f all the requirements oilthe Ministry of Education were
met. ¥
Teachers 1n private schools required permission from the
Ministry of Education to teach, but they did not have to possess
all the requirements of those 1n public schools. In recent years,
because of the shortage of teachers graduated from training cen-
ters, private schools 1increased in number, and teachers in public
schools were allowed to do extra teaching 1n private schools.
This practice somewhat leveled the quality of teaching in both
publ.c and private schools.

Since pubiic school teachers were civil servants who could
not be easily dismissed, they had mere authority to deal with
their students, and did not have to bear the pressures or tne
Board of Education or the P.T.A., provided they adhered to the
regulations of the Ministry of Education. Many of these teachers
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later assumed administrative duties as school inspectors, school

principals, or other positions at the Ministry of Education.
Although the teaching profession was no longer held in as high

| esteem as formerly, many Vietnamese still found the satisfaction
and fulfillment 1n 1t that they could not find in other professions.

2.6. Students

The student population in Vietnam came from families- in all walks
of life--children of the poorest and of the wealthiest. Depend-
ing on the financial means of the paren*s, the children either
attended a poor village public school or a well-equipped private
school 1n the city. The quality of teaching, of course, varied
from school to school. But whatever school they attended, they
st1ll followed the same program of studies, as outlined by the
Ministry of Education.

The majority of Vietnamese are deeply attached to their
families. Feelings of family honor, duty, and responsibility are
very strong, even in the very young, With such a background, many
of the students in Vietnam could not be called "full-time" stu-
dents-as the term 1S used in the United States. Many of them had
to work to support themselves or help support their families,
especially n the country, and many of them had to help their
parents do the housework and look after their brothers and sisters
after class while their parents worked. The student population in
Vietnam did not include only those of schoolage, but also in-
cluded adults who wanted to complete or further their education
#hile holding a job.

Public schoois were free in Vietnam, even at the university
level where the students had to pay oniy a token fee., In the
past, only students in public schools needed fear disciplinary
actions leading to expulston. But in the past decade, as the
student population grew larger and larger, admission into private
schools became just as difficult as admission into public schools.
Once a student was expelled from a school, 1t was very difficult
for him to be accepted into another. As a result, students were
careful 1n their responses to the teacher and generally remainéd
stlent rather than disagree.

The school drop-out rate was high, especially after the
primary level and, although the reasons vary, the main reason
was usually Financial. The inflexible and 1imited program of
studies was probably anuther.

Vietnamese youngsters who had manual skills and abiiities
but tittle aptitude 1n abstract learning would find themselves at
a disadvantage in a school setting where the programs were heavily
academicaliy oriented. Since they could not fit i1nto the existing
educational system, they often left school to search for training
more appropriate to their abilitiest In Vietnam, however, more
often than not, these students woula not have a very promising
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future since, rightly or wrongly, drplomas and titles were highly
valued.

2.7. Co-education

Classes having both boys and girls existed in Vietnam from kinder-
garten to the university level. Tradi1tionally, however, mixing of
the sexes was avoided as much as possible. In mixed classes, the
girls would always have seats in the front rows, never shariri the
same bench with the boys in the same class. No teacher would
4551gn a boy and a girl to be a team in any class project. Friend-
ships did exist, of course, but on a formal and reserved level,
Romances sometimes bloomed, but, n general, the girls considered
the boys in their class to be too tmmature or too young for them.

Although many customs and traditions were abandoned due to
Western contact and the pressure of the war, courtship and mar-
riage still occurred very much within the old framework, with the
knowledge and consent of the parents. Frequent visits of-a young
man to a girl's house could mean only gne thing: he had serious
intentions. Going out tn groups was permissible, but casual
dating was rot very common in Vietnam,

2.8. Classroom Set-up

In Vietnam, the teacher usually stood or sat at an elevated desk
at the front of the c¢lassroom, Occastonally, the teacher would
take a stroll to check on the students sitting in the back of the

room. Desks and benches for from two to five students were put 1n
straight and permanently fixed rows aleng the length of the room
facing the teacher's desk.

kach student had a specific seat which was marked on a seat-
ng map. His or her seat could be changed only by request or by
the decision ot the teacher, Usually, the front rows were occu-
pied by short-sighted students, by girls in a mixed class, or
by students who were relatively studious and less noisy than those =
in the back rows.

Students had to remain quiet in their seals during class and
could only leave their seats by raising their right hand or on
order of the teacher. There was a five-minute break between the
first and second and between the third and fourth class periods to
allow a change of teachers, and a longer 20-minute break after the
second class period. Juring this time, the students were allowed
Lo 9o to the school yard. The number of students in a classroom
varted from 40 to 65 1n the public schools, and from 60 to 100 1n
the private schools. As there were short.ges of school facilie
ties, students were usually divided into two shifts--a morning
shift from 7:30 a.m. to 11:30 a.m. or 12:30 p.me for those in
senior high school, and an afternoon shift from 2:00 p.m. to 6:00
P.m. for those in jumior high school. Evening classes were also
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held 1n most of the school buildings in the cities from 6:30 p.n.
to 10:30 pome for adult students or any students who could not
attend day school. At the primary school level classes were
divided 1nto three shitt,: /7:30 aunie - 10:20 a.m., 10:30 a.m. -
1:00 pomey and 1:30 pac. = 5:00 pom,

Between class periods when there were changes of subjects,
the teachers moved from one classroom to another, but the students
remained in their own classroom for the entire day and, in fact,
for the entire school year.

2.9. Working Habits

Rote lTearning was used by the majority of Vietnamese students to
learn their lessons., This practice was probably popular because
the lessons had to be learned and recited without change. Rote
learning, though not necessarily bad, can be harmful by discou-
raging the student from seeking information through extensive
reading of books and magazines. By making him dependent on teachers
as the only source of information and knowledge, the student became
handicapped in developing a strong sense of critical tiitnking and
Judgment. It also may have made the student lazy and irresponsible,
as the teacher had to read the materials first and give the student
what he or she could assimilate.

Tne dictation of lessons in class also took up a great deal
of class time. As a result, there was no free class time,

Oral exercises were initiated by the teacher who started the
questioning by valling on various students to give answers Or by
allowing volunteers to do so,

After the lesson was dictated and explained, the students
were allowed to ask questions concerning anything they had not
Jnderstood. Rarely, however, did the Vietnamese students do so.

All class activities were initiated by the teacher. The
usual procedure was to ygive the same assignment to the whole class
to avoid complaints, Competition was very keen damong individuals.
Team projects were rare and seldom encouraged. The teacher was
always the final authority 1n any discussion held in class. The
Vietnamese student, 1n other words, will respect and expect to
have an authoritarian teacher, and will be confused, puzzled, and
perhdaps even dismayed by a non-a''thoritarian one.

The students, furthermore, will not be accustomed to using
Tibrary faciiities or to looking for books and searching for infor-
mation on their own; they will be used to relyirg heavily on their
teachers. They will also be accustomed to short, Iimited reading
materials rather than long and e«tensive ones. It 1s therefore
advisable for teachers to introduce the Vietnamese students grad-
ually to the practice of extensive reading, to searchiny for
information related to the lesson concerned, and to being respon-
sible for thewr own studies. At least during the first few weeks
of schouling, there should be a restriction on the students® class
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activities, and a gradual relaxation of control when they have
become accustomed to the new school procedures. As mentioned
earlier, the Vietnamese students are visually-oriented, used to
seeing and to learninyg their lessons 1n written form.

A great deal of encouragement and guidence in assisting them
to develop oral conmunication skills with their teachers and
classmates inside and outside of the classroom will also be ;.2ces-
sary in order to help them succeed in their studies. Teachers
should deliberately plan activities which require verbal inter-
change with individual students or perhaps small groups of stu-
dents before Vietnamese students are asked to speak to large
groups or to the whole class. Such a careful pacing of the Viet-
namese students' verbal involvement--moving from individual, to
small group, to larger groups--will establish a period of linguis=~
tic and interpersonal confidence. Asking a Vietnamese student to
speak too soon to an entire group may inhibit his or her oral
development and embarrass the student.

Remember: (1) Gradual introductior of individual responsi-
bility for instruction; (2) Restricted activities for the first
few weeks of schooliny, and (3) Oral communication skills buiiding
by 1imiting inittally the number of individudals the student must
communicate with at one time,

.10, Shyness

Shyness in a Vietnamese might more accurately be termed as a
reserved attitude toward stranders or toward a person one does not
know well. It 1s i50 a polite attitude used by Vietnamese to
show respect to their elders or superiors. A warm friendly,

and easy-going attitude soun makes the Vietnamese respond favor-
ably.

The Vietnamese people have been brought up to respect and
accept the opinions of their elders, or at least not to disagree
openly. In a social situation, it 1s very important to maintain
harmony between speakers or to save the face of someone whose
opinion might turn out to be wrong. Disagreement would be put 1in
a subtle form of alternative suggestions, or the matter in
question would be mentioned Jater.

The Vietnamese nave been brought up to accept orders or
directions from elders or superiors, rather than to take the
initwative, It 1s therefore not surprising that people from
different cultural backyrounds have often thought that the Viet-
namese are passive. Vietnamese are also known for showing off,
but to do so in front of one's superiors or elders 1< not only
mmpolite but 1n bad taste. According to Vietnamese custom, one
should remain modest and humble, showing the extent of knowledge
or skills only when asked. In Vietnam there 1s the motto of
saying less than what one actually knows, often an admirable
characteristic. Modesty and humility for Vietnamese are mportant
‘ff'a] graces, and deeply ingrained into their identity.
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In answer to praise the Vietnamese have been taught to refuse
the praise by saying that they did not deserve it. For example,
In a situation where a Vietnawese lady 1s being praised for her
beauty, instead of accepting the compliment from her friend grace-
fully and naturally--as would be cormon in the United States--she
would probably say something to the effect that she was not pretty,
but that her friend might have gotten that impression from ner
clothes. However, if her friend praises her dress, she might say
that 1t was only an old dress--which 1s equivalent to saying
that her dress does not deserve to be praised. This behavior
seems normal to other Vietnamese because 1t 1s an accepted custom,
since the Vietnamese do not want to be considered mmmodest.

Again, when a Vietnamese is thanked for something, instead of
saying “"Don't mention 1t," or "It's notning really” the Viet-
namese will just smile and keep quiet. The latter behavior 1s
seen most frequently in students being praised by their teachers,
In children being praised by their parents or relatives, and in
subordinates being praised by their superiors.,

These last two characteristics of shyness and modesty could
be misunderstood by people from other cultures who might think
that the Vietnamese are insolent or impolite. The Vietnamese!'s
behavior stems from the fact that they have heen taught not to be
demonstrative in public, esnecially not to capress personal emo-
tions which might be considered immodest or boastful,

The Vietpdmese students are not actually shy in class, but
they do not want to call attention to themselves, They are
afraid, of course, to lose face 1f they make mistakes, and they do
not want to appear as "showoffs" when they know the answer.

They seldom volunteer to answer questions, and they are reluctant
to ask questions of the teacher even when they do not understand.
They will ask their classmates instead,

Teachers should not ask "Do you understand?" "Do you know
what I mean?" 1f they want to make sure they have been understood.
They will almost suraly get a positive response even when the
students have not understood a single thing, To avoid frustra-
tion, teachérs should ask very specific questions, allowing stu-
dents no possibility of evasive answers. The teacher snould make
1t clear that question and answer periods are for instructional
and review purposes and not for embarrassing students who do not
know the answers, After all, every student makes mistakes and
misunderstanus from time to time,

2.11. The Vietnamese Smile: An Enigma

\

Almost anyone who has visited Vietram or come 1n contact with tnh\ /
Vietnamese has noticed a rather puzzling hdabit--a perpetual and \g
entgmatic smile in all circumstances, uphappy as well as happy. {
The Vietnamese smile about almost everything and anything. i

In1V|etnam they will smile when foreigners cannot pronounce thetr \
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nares properly, they will wiile as a triendl, but s1lent gusture

to welcome toretaner, o thetr hote, the, will sale Lo pledse
their supert rs, they will ovle Lo Lhow Pherr intere.t an shat o
H
!

speake= 18 teling tnem, they will suibe to help thewr triend
forget da mistake the lalter cwade, Un the other hand, the Vietnawese
shile can be used a3 a polite screen to nige contusion, 14hurance,
fear, Lontrition, snyness, bitterness, disappuintient, or anger,
Many toreiyn teachers in Vietnar have feen irpitated and
trustrated when Vietnamese student, iale i1 what cupears to be
the wrong time and place. They cannot undes,tand now the students
can smile when reprimanded, when not understambing the Tgssons
being explained, and especially wnen they should have qiven an
answer to the question instead of ,itting sti1ll and smiliyg quiet-
ly. These teachers often thought the students were not only stupid
and disobedient, but 1nsolent 45 well. One tniny they did not

—-understand was that the students often smiled to show their teach-

ers that they did not iiind being reprimanded, or that they were
indeed stupid for not being able to understand the lesson.

Smlirg ar all times and places 1s ¢ comion ¢haracteristic of
all Vietnamese, There are, however, no quidelines to tell foreign-
ers wnat meaning each smile represpnats in each wituation. Remember
that the Vietnamese smile may mean ahmp.t an,thing and that people
from other cultures need not feel trustrated, 1rritated, or ) fen-
ded at not beiny able to guess 1ty eaact meaning,

2elde Ansigniments

The Vietnamese Ministry of tducdation required the schoois te pve

valh student at least one grade for every o hool subgect during
“every month of the academic year, This grade could be acquired

erther from a written assignment done 1n cla,, or at home, or

from an oral quiz given 1n c¢lass.

It was common, at the end of each lesson, to anforn the
students when 1+ ju1z on that lesson would be qiven, and what the
torm of that guie would be==written or vral. Home assiynients
were given with cledr anstruction, about their length and torm,
and the due date, bome teache», would relent 1f there were pro-
tests from the students about having too many au.ignients to do,
and the tame for completing the assignment might be lengthened or
the form might be changed from written tu cral.

Indeed, vral quizzing was a fatrrly comvon prawtice 1n .chool,
Students were expected to know their les. oo well, but cach tiae
unly a simall percentage of the class was tested,

In Vietnam, textbooks were fairly sxpenvive and school Tibrary
faciTitie, were nonexistent, The tvaLho?\Q;ual]y dictated the
lesson to Mo student, who copled the les,noNs 1n their notebooks,
When the teacher gave an oral quiz, he would check the student's
Lopybuok to see wnether 1t wa, kept clean, corplete, 1n order, and
whether the lewsons were copled gaccurately. In this wayz, the
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teacher vas able to check his students® progress and spot lazy or
weak ones.

. 2413 Gradirg System

The academic year--two semesters--started in the middse of September
and ended toward the last of May. Students were expected to take
examinations at the end of each semester for all the subjects they
had during the school year. Thetir moving-up to the next class

Tevel or ctaying at the same level the following year depended

very much on the grades they received in these two end-of-semester
examinations, Additional examinations were provided for those
students who passed all subjects except one or two.

Grading was by numbers, going from zero or sub-zero to twenty.
The average grade on thys 20-point system was ten. This was also
considered the passing grade. No tedcher was expected to gi.e his
students a grade of twenty, even 1f their test papers were very
good or excellent. The highest grades varied from 14 tc 17, and
the bad grades from 6 down. Grades above ten earned in one Sub-
Ject could be transferred to those other subjects in the final
grades. The students in a class were ranked according to the
total grades they received. Recently, objective tests were used
for ubjects such as civics and social studies in the National
High School Examination, As the grades were exbected to be high
for these tests, no extra grades could be transferred from those
tests to those of other subjects.

Grading by letuvers A, 6, C, D, was used only in some private
schools 11ke those run by the Vietnamese-American Association, tne
London School, or the International School wn Vietnam. In other
words, letter grading 1s not generally familiar to Vietnamese
students and should be explained in compzrison to the 20-point
systcim, approximately as follows:

No U.S. equivalent 20 (never given 1n Vietnam)
19 (almost rever given)
18 (
17 (

A+ range 3 (rarely given)
7 (grven 1nfrequently and only
to very exceptional students)
A range 16, 15, 14
B range 13, 12, 11
C range 10, 9, ¢, /
D range 6, 5, 4
Forange 3, &, 1, 0
F- ranqe Sub=zero
Q
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2.14.  Signs and Symbols Used wn Ari'mnetic and in_the Numerical

System

Vietnam adopted the French practice of using signs and symbols in
arithmetic and the numerical system. Therefore, 1t 1s important
to remember that when the Vietnamese student writes any number, he
writes 1t the French way. The following are samples of the dif-
ferences petween the Vietnamese and the American practices:

Vietnamese American

One 1 1
Seven 7 7
Two thousand 2,600 2,000
Fifty cents 0,50 0.50

tvision 1s pot the same in the two countries. For example,
278 divided by 42:

Vietnamese American

275 & 6.61
260 6,61  42)7278.00
080 252
38 0080
_4
38

Vietnam also used lhe decimal and metric systen of the French
in the measurement of length-volume-weight, In otber words, the
Vietnamese student solves problems in mathematics, phystcts, and
chemistry in terms of meters ana kilometers, iiters, grams, and
kilograms. not 1n terms of inches, feet, yards. pints, quarts,
sallons, or pounds., Centigrade rather than Fahrenhett 1s used to
measure temperature.

2.15. Physical Educaticn

Although physical education was taught in Vietnamese schools, it

was not taken as seriously as in the Us .ted States. Basic exer-
cises tu develop good physical stature and good breathing habits
were given, A few sports were also offered, but only at boys'
schools: soccer, basketball, table tennis, etce Facilities
reserved for sports did not exist in Vietnam, Lockerroom prace-
tices famliar to Americans will be unknown to Vietnamese; dreceing
and undressing in front of others, and group showering, as

already mentroned, were not done, and therefore must be handled witn




constderation for the Vietnamese students' basic modesty. It
should be repeated that the Vietnamese should not be forced to
take showers with others should they not wish to. Some bending of
TRequired showering after P.L." rules may be necessary,

2.16. Sex Education

Sex education was nonexist nt in the piirary and secondary schools
in Vietnam, except for a very few lessons on menstrudation given to
gitls at puberty as part of home economics courses. No cha,ts or
pictures of the repruluctive organs were ever shown. Courses in
human anatomy and phystiology, botany, and zoology, barely touched
on the sub)ect of sex. Neither teachers nor students would bring
up such a taboo topic in class.

At the university level where spect#¥rzation siarted, sex
organs and functions would, of course, be Study topics in ~chools
of medicine, nursing, sciencec, etc. But even so, English or
French was used as the languaje of instruction, or if Vietnamese
was used, sophisticated Sino-Vietnamese or Latin terms were employed,
rather than common Vietnamese terms. Even in the examination of
female patients, doctors were known to use round-about expressions to
elicit information, since the patients rarely knew the medical
terminology, and in deference to the patients' modesty.

Sex education rested with the parents, from father to son,
and from mother to daughter. There are now books for prospective
brides and yrooms dealing with the problems of sex (sex organs,
functrone, 1ntercourse, etc.), but, even so, only simplified
sketches are proviceu, and tne instructions yiven arr very general
0 nature.

The reluctance on the part of the Vietnamese to talk about
sex probably derives from Confucian influence ¢n Vietnamese cul-
ture for many centuries. This reserved attitude about the ex-
posure cf the human budy or direct reference to any part of the
body hidden under clothes 1s deeply ingrained in the Vietnamese
people and should be considered AN EXTRIMCLY DELICATE TOPIC.

American tcachers would be well advised to consult with the
parents of Vietnamese children before exposing them to any sexual
material, explicit or mmpiicit. Do not show films - diagrams of
human sexual anatomy or reproduction systems to Vietnamese students
without first consulting with your administrator and with the
parents of the children involved. In some cases, special sex
educattion groups, to meet required ecducational codes, might be
organized and taught in Vietnamece by a Vietnamese-speaking tea-
chery paraprofessicnal, Or narent, with the boys and girls sepa-
rated.

Sex education 1s an mmportant educational function 15 muse
American schools today. 1t 15 adecessary ‘to remember, however,
that Vietnamese students will need to be introduced to this totally
new and potentially embarrassing subject in a most delicate. under-
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standing manner and with prior consultation wi.., parents.

2.7, P T. A,

There was a national Parent-Teacher ssoctation in Vietnam and
there were P.T.A. chapters 1n various schools tnroughout the coun-
try. However, they were not as active as those 1n the United
States. As the study programs, the administration of schools, the
hiring of teachers, the use of textbooks and so on were the respon-
sib1l1ties of the Ministry of Education, the concern of P.T.A.
members 11 Vietnam was with activities such as the building or
extension of school facilities, the expenses of school buses,
dealing with school officials about the probleme concerning their
children's education, etc. School officials 1r Yietnam had a

much freer hand and more authority in dealing witn the students®
parents as well as with the students themselves, than school
officials in the U.S.

2,18, The Vietnamese Language: Its Concepts e Tiwe and Color

Vietnamese, as spoken throughout Vietnam, 15 a tonal language which
varies slightly from one.region to another. There are three main
dialects: the Nerthern dialect with si1x tones, the Southern dia-~
lect with five tcnes, and the dialect in the Cencral part of
Vietnam with four tones. Without going 1ntc a detatied compara-
tive study of Enylish and Vietnamese, a few striking features of
the Vietnamese languaye which may interfere with tne way Vietnamese
use English may be helpful.

The present writing system of Vietnamese 1s 4 mod1fied Roman
alphabet system devised by the European w1ss1oreries 1n rollabo-
ratiore with the Vietnamese more than two centurves ago. Its
spelliny >ystem 1s closely related to the spocen torm of Viet-
namese, The origin of the Vietnamese language s still an hypo-
thesis among Tinguists. Due to close geographical prox ity and
cultural 1nfluences, tne Vietnamese language contains o high
percentage of vocabulary i1tems borrowed from Chinese, just s
English has borrowed extensively from Latin and French.

The Concept of Time: The Vietnamese language 15 1nvariable
in form.  In other words, to express the notion of past versus
present, or plural versus singular, Vietnamese dres not use in-
tlectional suffixes such as play 1n con’rast to played, or book
1n contrast to boot. 1n English. Instead 1t uses particles to
express the same notion. Being basically an agricultural society,
time or exdcticuue In the matter of time 15 not constdered as
important 1n Vietnam as 1t 1s 1n the industraliced, urbanized
United States. As a reflection of 1ts culture, the Vietnamese
language has a set of particles which are used to express time-
relationships, i.e., the co=occurrence of two ar more events,
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rather than an expression of definite time. This does not mean
that the Vietnamese languaye 15 not capable of expressing definite
time. But 1t does wean that this convept of time and the way of
expres.ing tt will intluence the way the Vietnamese uses English
when his knowiedge of the latter language 1s still wmperfect. In
addition, the pronunctation of sounds in the final position of a
word such as s {in consonant clusters), and final es, t, d, ~b,

are unfamiliar to the Vietnamese tongue and ear and as such they
are uften ignorel by the Vietnamese in speaking tnglish, e.g. you

might. hear a Vietnamese say something like: I work har on my tes
1as ni1gh" = [ worked hard on wy test last night.
The Loncept of Loloer:  The color spectrum as used 1n Vietnam

Cons1sts Uf Six basi1c colors. To express other shades ot color,
Vietnamese use ob,ects in ndture to gualifv one of the main basic
colors. This color spectrum does not coincide with that expressed
1 Dnglishe Fur eaample, xanh as used 1n Vietnamese may mean
etiher vlue ur green 1n engiish.  The Vietnamese could specity
whether he means blue or yreen by qualifying xanh with other
objects when he says:

aanh da troi (Literally: aann skin sky) - blue

xgnh la cay O aterall,: xinh leaf tree) - green
Tes=No and Tay questiuns: These might be a source of misunder-
standing between Vietnawese and knglish.  The cultural feature will
infiuence the vietnamese 1n an English answer, Whether students
agree or disagree with the speaker, responses will always start with
the English word yes, o translation of the polite form da used n
Vietnamese, So, in listening to the response of a Vietnamese, 1t
15 best to 1gnore the nitial "Yes," and concentrate on the statement
that follows the form yos in prder to interpret the answer. The
nitial “yes" werely neans that the student 1s listening--paying
ottention to the speaker~-but thrs "yes" does not refer to the
student's agreerent or dicoagreement with the question asked.
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Do you smoke?

AFFTRMATIVE
ANSWEK

NEGATIVE
ANSWER

wun't you smoke?

AFFIRMATIVE
ANSWER

NEGATIVE
ANSWER

Yes,

Yes,

Yes,

You don't smoke, do you?

AFFIRMATIVE
ANSWER

NEGATIVL
ANSWER

O

RIC

Aruitoxt provided by Eic:

Yes,

Yes,

24
3

aii listening,

do {smoke).

am listening,

do not smoke,

am listening.

do (smoke}.

am listening.

do not smoke.

am listoning,

do (smoke).

am listening.

do not smoke,

(1.e. paying
attention)

(1.e. paying
attention}
(1.e. paying
attention)
(1.e. paying
attention)
(1.e. paying

attention)

(1.€. paying
attention)
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PART 3: Glossary of Terms Found on
Victnamesce High School
Diplomas and ( ertificates

The following terms have been provided to assist in the identifica-
tion of items on the Vietnamese high schcol diploma/certificate.
Regretfully, reproductions of the actual documents could not be

included due to space jimitations.

-,

ﬂn dinh:

Ban:

Bang:

B8ng Trung Hoc Dé Nhat Cap
BIng T Ta- Phan Thi Nndt:
B&ng T4 Ta1 Phin Thi Har:

Binh D&n Gido Duc:

B r

Cgp.
Chanh phu:
chung chf:
Cong Hoa
cuoc chi:
dau:

D& Nhat (dp:
De Nhi_Cap:
Glam Doc:

G1ao Duc:

hang: °

hang thi:

hing binh thi:
héng binh:
hang uu:

khoa:

Khoa Hoc Thuc Ngh1ém:
Ky thi:

mot 18n:

[:IQ\L(ZI dinh:

Aruitoxt provided by Eic:
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to decide

Section

Diploma

First Cycle High School Diploma
(after the fourth year of High
school)

Baccalaureate Part I (after the
sixtn year of High School)

Baccalaureate Part Il (after the
seventh year of High School)

Adult Education

Ministry

to distribute

government

certificate

Republic

post script

to pass successfully the examina-
tion

First Cycle of High School

Second Cycle :f High School

Director

tducation

rank

pass (average €)

pass (good, above average B)

pass (very good, A)

pass (excellent, A+)

session

Experimental Sciences

the Examination

only once

year

order of the government




Nhdn thyc:
nién hoc:
ph§ chudn:
guoc gia:
séc 1énh:
sinh:
thang:

thi sinh:
TiBu Hoc:
tinh: *
Toan: -

Tong Giam Ddc:

Tﬁng Truong:
Triet Hoc:
Trung Hoc:
trlng tuyen:

ERIC

Aruitoxt provided by Eic:

Nha Hge Chdnh:

tEducation Department

to certify

Academic year

to approve

nation (national)

decree of the government

to be born

month

candidate

grade (elementary) schnol

province, city

Mathematics

Director General

Minister

Philosophy

High School

to pass successfully the examina-
tion

.28
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PART +4: References/Bibliography on
Victnam (Generally Available)

Foreiyn Area Studies. Area Handbook for South Vietnam. Washington,
U.C. The American University, 1507, -
A conventent compilation of basic facts about the social, politi-
cal, economic and military institutions and practices of South
Vietnam. The emphasis 15 on an objective description of the

nation's present society.

Hickey, Gerlad C. Village in Vietnam. Hew Haven, Yale University
Press, 1964,

Hoa, Nguyen Uinh. Educdtion 1n Vietnam, Satgon, The Vietnam Council
on Foreiygn Relations, 1969,

Hoa, Mlguyen Dinh. "Vietnamese Country Life," Vietnan Today, I
(1966) 11, 12,

Du, Nguyen. The Tale of ki1eu. Translated and annotated by Huynh
Sanh Thong, New York, Kandom House, 1973,

A shrewd translation of a long narrative poem, one of the master-

preces of traditional Vietnamese literature; a vivid transcript of

Vietnamese approaches tu the dilemmds of the human condition,

Knam, Nguyen Khdac. An Introduction to Vietnamese Culture. Tokyo,
Centre for East Astan Cultural Studies, 1967, {Cast Asian
Cultural Studies, 10)

Raffel, Burton, From the Vietnamese: Ten Centuries of Poetry. New
York, Cctober House, 1968

A reminder that Vietnam has an ancient history, a high level of

culture, and that i1ts people have been dealing as they could with

alien conguerors and alten cultures for a thousand years. The

modern period includes Hrrth Vietnamese poets.

Schultz, Geor, F, Vietnamese Ledgends and Other Tales. Rutiand,
Vernont, L.E. Tuttle, 1965,

Sully, francois, ed. We The Vietnamese, HNew York, Praeger Pub-
Lishers, inc., 1977,
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An anthology about Vietnam, North and South; attempts a nonparti-

san portrait of Vietnamese life, the beltefs and customs of the
people, the history of the country, its literature and 1ts art.

BIBLIOGRAPHY FOR THIS DOCUMENT

Division of Curriculum and Instruction. Non-tnglish Speaking
Pupils: A Teacher's Guide. Milwaukee, Wis., 1963.

Parsons, John S., Dale K. Brown, and Nancy R. Kingsbury. Americans
and Vietnamese: A Comparison of Values in Two Cultures.,
Arlington, Va., Human Sciences Research, Inc., 1968,

Thuan, Nguyen Van. Ar Approach to Better Understanding of Vietnamese
Soctety: A Pramer for Americans. Saigon, Michigan State
University Vietnam Advisory Group, 1962.

U.S. Information Agency. The Vietnamese Peasant: His Value System.
Research and Reference Service, 1965.
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Viel’namese Refusee Education Series

. English-Vietnamese Phrasebook with Useful Word List
(lo; Vietnamese speakers)

A survival phrasebook and mini-dictionary designed to meet the
immediate language needs of refugees upon their resettiement

Two accompanying cassette tapes

2. Vietnamese-English Phrasebook and Useful Word List

(for English speakers)

Simphfied Vietnamese for Americans with pseudo-phonetic
transcription.

One accompanying cassette tape

. A Handbook for Teachers of Vietnamese Students: Hints
for Dealing with Cultural Differences in Schools.

Suggestions for teachers to help reduce possibie culture shock for
Vietnamese students.

. A Selected Annotated Bibliography for Teaching English
to Speakers of Vietnamese.

Information on classroom and resource materials from pre-reading
through adult

5. A Personnel Resources Directory for the Education of

Vietnamese Refugees.

Information on available Vietnamese and American educators who
have by background. experience, or training, special expertise in
teaching content subjects in Vietnamese or English as a second
language.

A Colloquium on the Vietnamese Language.

Presented July 15, 1975. Contains references to contrastive
features between Vietnamese and English including 45-minute
presentation in phonology and syntax and a 45-minute question
© ~answer period. Price includes accompanying handout.
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